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Project Reading Alert is a statewide inservice program wi.th the ob-

jective of instituting or improving the diagnostic-prescriptive approach

to reading instruction. in an effort to increase the impact of inservice

prograps, this project has been developed and coordinated by the Bureau of

Reining Education of the New York State Education Department. Many previous

inservice programs utilized outside speakers for short-term lecture courses

which had little emphasis on demonstrations of classroom techniques. project

Aie-t is structured to overcome the widespread negative response of teachers

to traditional inservice arrangements. For this reason the project has

svveral uniciu features:

1. Classroom teachers are used to facilitate and guide inservice

programs.

2. The emphasis is placed on the self-direction of teachers in

determining content of the inservice program.

3. The emphasis is placed on classroom demonstrations of new

tcchni qucs.

4. Finally, 50 school districts are cooperating and sharing inservice
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materials and objectives.

Project Alert has been structured in three phases, each training a

group of teachers who, In turn, hate initia';ed an inservice program for

other teachers. Through this "ripple" effect, It is expected that approxi-

mately 5,000 teachers will be exposed to the reading inservice program.

The first phase of Project Alert, funded through ESEA, Title I funds,

brought together the 50 directors of the summer programs for a 2-week work-

shop in March 1972. The participants focused on thre tin activities:

1. Exploring, critiquing, and utilizing the ceding Resource Kit",

2. Refining inservice models for each of the projects, and

3. Investigating additional diagnostic-ptescriptive techniques by

reviewing new commercial material and visiting school progrems.

The 50 reading specialists returned to their communities to direct

the second phase of the project, a summer instructional program for children

in Title I, ESEA programs and inscrvice training for 670 Title I ESEA

teachers in the summer program. This second phase was also funded through

Title I, ESEA. As the director facilitated, guided, and evaluated, the

teachers designed their inservice program to meet theit own needs in the

classroom: diagnosis, prescription, evaluation, and management. The spirit

of experimentation was encouraged through classroom demeni.trations, shared

instructional responsibilities, and self-evaluation. The Reading Resource
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Kit and coLziercial material provided thu focal point for teachers'

discussions and team projects. An important ol,jective of the summer phase

was to prepare the teachers to organize and facilitate inservice programs

this past academic year (1972-73) in their individual schools. The

teachers trained during the summer returned to their buildings as teachers-

leaders with the responsibility ef organizing an inseivice program for their

fellow teachers.

Throughout this program, corissercial and locally developed materials

were used to assist teachers. The Bureee ef Reading Education prepared a

Reading Resource Kit to give added structi c and direction for the 50

projects. This multimedia kit presently 4as rix packages which permits the

teacher to select areas of interest and needs, and to work through the readings.

tasks, and evaluations. This may be done independently or in a group,

depending on the desired organization of inservice in that building.

The Reading Resource Kit provided structural guidelines for developing

a reading progral based on individual needs of students as advocated by the

Regents position paper on reading. Inservice leaders used the kit es a

springboard for evaluating and improving the skills and techniques of the

teachers. Other inservice materials will be uncd to expand the progiem as

the needs of the teachers indicate. The kit is not designed as a complete

teaching resource nor af- a complete reading pregram for a cchool system.



Thv kit's ccntlal focus is the development of a diagnostic-prescriptive

alTroach ti classroom readins instruction. Each of the packages in the

kit analyzes one skills topic in reading. The following is an outline

of the content: of the packages:

1. The Recognition of Readiness

II. The informal Reading Inventory

1. Pow to Construct
2. How to Ad:Ilinister with a Demonstration of Procedures
3. Recording Scores

Ill. Diai,nosis of Wotd 7ccognition Ability

I. Techniques for Testing
2. In;:crpretation of Tests

3. Available Materials

IV. Assestoton of Listening Skills

V. Classrocui Man44t:Livnt

I. Data Collection: Organization and Use
2. FacilitiJs

Instruction

VI. Fry Readability Index

VII. liaproving Compr,:liension Through QPestioning Techniques
(available 1Y74)

VIII. Riding in tin Content Areas
tavailablu 1L)74)

IX. Pte,--eription iii Word Recovnition Skills
(available 1974)

With this brief ev(,rvicw of the cumpononts and activities of Project

ALE1Zr, 011e of the six uvlilablc pucLarL,s prsvnt.4.6 following Ow

vhleh dv!zetlikl's the intQncld nsys of the

pAekrwes.
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for.

Inservice Reading Resource Kit
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and occol,sey of oarraiv,,:., tapes, nod vorkbooks.
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The idea ter the leeelvice Reading Resource Kit for classroom teachers

was first conceived LI the Bureau of Reading Education in 1970. At that

time the need to reach fur more teachers thun is presently possible through

ineervice leeel workshve or through the limited number of collegiate

programs nveilable to a district hi,rtime evident. This led to a decision

to develop a series of learning packages, for use by individual teachers

or by spell groups of teachers, While they are designed to be self.-

directed and self.paced, it is hoped that they will be used whenever

possible under the direction of a comi,etent reading consultant or director

of curriculum. The first six packages completed in the. series deal

primarily with diagnostic techniques useful in the classroom, the evaluation

of the appronimate difficulty of materials and the organization of a

classroom to provide individualized instruction and thus fill the identified

needs of the learner.

These packeges are intended to serve as tuol s and to expand the

capacity of the State Education Department to reach all teachers in Kew York

State conceruel with providing the highest quality of instruction. It is

our hope that these materiels, used in proper perspective and supplemented

by other means fur improving the teacher's effectiveness in the classroom

reading program, will enable the school districts to implement the program

proposed in the &loner foci Lion Priper Na. 12, Rending, published in July;

1971.

67,704-wegt...

Jena Algor.tine, Chief

Lurccu of ;%cA,!inc Education



INTROWCTION

Does your teaching staff need help in:

..constructing and advainistering diagnostic mailing tests
rer0Ing instruction

...determining the readability level of matvtials
---detetmtning reeling readiness of individeal students
.testing word recognition ability
...developing communication skills related to reading..such as those

fourd in listening
designing programs for students based on their abilities and

needs

Do you find it difficult, if not prohibitive, to get the time, facilities,
and resources needed to provide such help?

The Inservice Reading resource Kit provides low-cost, on.the.job training
to assist classroom teachers in individualiziog reading programs. Fle;:.
ibility is an important feature of the multi-media approach. Since the
program is self-administering and self instructional, the teacher can
schedule his own learning titio and place, can adjust the materials and the
pace to fit hie own needs, using as early or as few of the components as
be chooses. The only facilities needed for the program are a cassette
playback recorder. a pencil, working spAce, and eithLr alStira film pro.
jector or a one inch video tape projector, preferably one which includes
monitor.

Few bibliographical references are Includee in the kit since they tend
to become out dated rather rapidly and lists may be interpreted as
restrictive. Administratots are uri,cd to keep information about up. to.
data professional resource materials readily available. The school Reading
Coordinktor can suggest specific materials on request.



Self- Instructional Inservice Reading Kit: A Resource for Developing
DiagfeJtic.Presetiptive Techniqueu in Classroom Teaching of Reading',

Objectives: for Use

...Administratets and reading supervisors will be able to offer a ref:inures
packet to classroom teachers to assist them in individualizing their
reading programs.

...Administrators and :ending supervisors will be able to plan a self.
instructional in-service reading course for classroom tecchers.

...Classroom teachers will be able to use these multi -media packages
independently to develop expertise in individualizing reading
instruction.

...The classroom teacher will be able to use the packages in this
resource kit to instruct herself in:

...assessing student readiness for learning to read

...constructing approptiate diconstic reading instruments

...determining suitable resdinf, materials for students

...prescribing appropriate reading tasks and programs for students

...recasting reading progress eel maintaining records for students

...selecting classroom management procedutes ipproptiate to specific
needs

The Insetvice Reading Reszurce Lit is intended to serve as a sprinj
board, helping the classroom teacher to diagnose stuJentereeding proficiency
and to prescribe erproprinte programs for every child in a range of fro.L.
below.toabove.everage sehievement. It is not meant to be P clinical
instrument. Intentionally, ft overcimplifies techniques for diagnosis,
holding to the thesis tbct es a teacher gains expertise, he will becc m(.
aware of questions which are raised by specialists in the field, and will
putsue sophisticated procedure; at greater depth than is undertaken in this
foundation study.
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Package I

/0

OW:MIMI OF CO:elk:NTS

The Recognition of Reaeiness
(Beginning Readini, Level)

This package deals with m.,nns of determining a child's devlope.ent in
mastery of the skille essential to learning to rend. It provides a set of
axioms or generalleations abuut the proces; of reading which should help
the to identify the child's point of teadinese. Suggestions are
given for certain tasks which will aid the teacher in preecribing nppropriete
insttuction to meet those needs.

Package 11 The Infoimal Reading Inventory

This package explains how to construct and how ty administer the
informal tending inventory which is a most useful imtroment in providing
approptlate placement for students in materials and in the reading eking
sequence. it helps diagnose strengths and weeknesses giving the teacher
insight into the individual's learning needs. A videe tape or 30 mm film
demonstrating procedures accompanies the package.

Package III Diagnosis of Word Recognition

This package goes into detail in the techniques of testing ..erd
recogeition. Materials are suggeeted. Interpretatinne of resulte arc
provided as guidelines for teachers. Actual test situations have Iwen
recorded on cassette tapes.

Package IV Assessment of Listening Skills

This package presents materials for assessing th'' child's littening
comprellenbloa level. Sample exercises, sccring devices, and sanIles of .

question techniques ere included. This is the first of srverhl pqckr.ges
dealing with cov.municetion skill:. which au' related tee the recdini; process.
(The other packageorarc to be developed at a later tire) .

Package V Classroom Menage:lient

This package deals with three major cuneerns in cieecroom
Section 1 {reuses on data collection. The teecher learns how to organizt!
and use infotr.ation r-Jrmt stoder.t.s. readine s%ills. Section II 4.14r.Is with
classroom' facilities and ntaffing. Section 171 is directed toweld instruc-
tional procedures.

Package VI The Fry Retelability Index

THE paelege is A unrking tcpc end t..eiv book to tench the Fry Reed.
ability Inirx, which It, i.ni of r.ANy vethwit: tee. 0 to evt(;r:in:! a txtbo::%It.
level of readieg difficulty.

4.0



Secuestioes for Use of Revource Kit

Situation I

A beeinning elementary classroom teacher has little or no
backgleJnd in the teaching of rea3ing. She asks for help in otganizing
her claieoem. the principal of her sclael calls the lnservice Reading
Resource Kit to her attention, and he helps her arrange a schedule for
using it after scIslol in the library of the school on two days each week.
He ashe her to VtiT 6 log which will show any value this resource may have
in impteving her c,wn effectiveness in the classroom and asks her reading
teacher tc assist her in her use of this kit.

Situation II

A team of tecial studies teachers in A middle school is concerned with
the suitability of texthnoks for the students. The department chairman
schedules meetings :or them to use the resource kit and learn how to
determine the readability difficulty of the texts. They learn from the
resource kit how to do informal testing to find the students' rending
instructional levil. their findings will be repotted to the school prin-
cipal and to the teldenee office-. to be sberec' leith teechers in other content
areas. Lecoemetelatiens as to the appropriateness of materials will be
included in the repert and adjustments will be made in selectione of texts
and in grouping pteeielutes to provide suiteble instruction for the students.

Situation 111

The curricula e cotTlAttee of a school district has reported that there
has been no recent inservice course in rending for its classroom teachers.
A survey of need and a priority list is made. Teachers in greatest need
of this eervice are scheduled thteugh the entire resource kit by the reading
supervisor. A salaly increment fs allowed fir inservice credit, according
to district policy. when a teacher gives evidence of setisfactorily
couple tire;; the course.

Situatiun IV

A langsuge-Fitts social studies team of teachers on a secondary level
questions the suitability of the eurticulue rot the low, average, and above
overage students In tl-.c sebool. The reading coerdinator suggeets they use
a reaciehility index on texts 'and supplementavy materials. This leads to
further study of the Ite;ervice Reeding Resnurce Kit. Among, other discoveries,
the team determines, after profiling aveileble student test scores, that
the above average sere ens of popelation is capehle of stretched performance.
A survey tf twn1W1- r,sourc,, In sh-wl LTA Lemrnunfty Is recorcd.
The team conctzucts a eurricoluti of greater range and depth for these
students, utilizing .Jirestions from the pacl,Ar,es of the kit In determining
needs ami prescribi;q: v:..tindv4 opporturitief. for Independent study and
individualizetion. 6



Inservice Reading Resource Kit

Package III

Diagnosis of Word Recognition Ability
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DIAGNOSIS OF WORD RECOGNITION ABILITY

INTRODUCTION

An important part of the total diagnostic reading approach is

the evaluation of word recognition ability. In this kit, we will explore

some of the ways in which you can estimate a student's sight vocabulary

and determine the word recognition skills that he possesses.

Since record keeping is so important in this testing procedure, we

will provide opportunities for you to practice the techniques and evaluate

your interpretations.

The contents of this diagnostic study kit are as follows:

1. Preparing Word Recognition Tests

?. Administering Word Recognition Tests

3. Recording Results of Word Recognition Tests

4. Practice Exercises in Reading Results

5. Interpreting Results of Word Recognition Test

6. Using the Dolch Basic 220 Word Vocabulary

7. Flashing Words with a Tachistoscope

8. Using Basal Texts.

Since the acquisition of a sight vocabulary is a continuous process,

word recognition b:oilld be periodically checked to evaluate the child's

statua and progress. It is insufficient to depend on any one test when

making judgments of 'fiord recognition ability. Such testing is useful

only when it allows you to realize the student's difficulties in word analysis

and to plan learning sequences which will overcome such difficulties.
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WOn REC:.'2iITLON
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In u.:stic4g a stud2ut's word recognition Ability, w arc attempting

to do tv:o tlnini:,s. t;:, want to etimate 111-: child's slp,ht vocabulary

m.,ass showine, tha. child word for only a few

a6hing hiu to respond by idPntifylog the word. Second, want

-to e.t.t.clin.! word ct.tie. fri tha untillA or analy3is sectioo of our

te.,;:lw..;, we allow tit. child to examin:t the word for a Inner time, to "figure

it

To rclIvat, you sliow the child a flash card for only a few tieconds

you .1-7. oval" ttinz, hts night vocabulary. If Ilk. misses the word ca flash

an3 you atIo.: him to 100 :it it carefully, you art ovaluiting word-attmck

skit is.

The:ro nre Llany 1:r,t1,01, of dro.o/mining vord reco3nition ability. "IFle

wf. are proposilT, is nth-V.21)1v to tencllr-mlde or cor...merctally pre-

pari-d ilaterial. It involves the use of index cards and ;traded word lists

typ.1 on 031: ta:.; strips.

An a first st.e? in propAring your own ga,lod word rocogoition test,

sc.1,,,:t 1 :;(..t
V.!xia pr,fritbly a s?t with ,:hich ti'.

),-.1.t
mtt Orin OtooAng 0.1%' tr1V".

:

toxts * 1%::1 or thr:..1 CJ

AnJ .14 thy chilurt-n in y0 clecgri..:.m will o. *ride

t,f nbtlitir:s. You may tu ht t,ord fn encl/ grede,

1-6.



l'uraing to the vocabula.zy list .t the 'Jack of oil of the texts, select

20-25 words, excluding proper nouns. Lt's assume there are 200 words on

till.: list. U you wish to have 20 words on your list, divide 200 by W. The

answer is 10. So you may choose ever; tenth word for your list.

The next step is to type a list of words on oak tag strips approximately

3" by 10". Jouble space the words. It is advisable to use a primary type-

writer for the first-grade list.

To help you in planning your own lists, we have included in the Appendix

of this kit samples of a word list made from the 12ookmark Reading Program

(New York: Harcourt, Brace, Jovanovich, Inc.). Also you will need 3" by 5"

index cards. You should use the oak tag strips and index cards to practice

your testing technique.

ADMIMSTERING THE TESTS

Taking an index card in each hand, place them vertically in this manner

over the first word on the pre-primer list----"up".

word #1
3US1.1

3 X 5 uP

The index cards will be used in flashing and shielding words. Since

we need to expose only one word at a time, it is important that the (*her

words are shielded or concealed.

The top card is usually held is the left hand and the bottom card

in the right. girl the cards in the above-pictured manner slide the bottom

card down, exposing the word "up" for a few seconds. Then slide the top card
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a , _ _
roAlLika

_ .

Step 1
. . .

j Vord M nn inlrx card in each hand, coverIng

Cho first w.:srd "up".

Stop 2 SUd the bum= card down with your
. up

ttez. c Ua to the nc:A i:old nal Aidr.. the leItton card down,

vov:!r It with CA.: top cr.r0. Do Oa, with each word on the list.

rractice uatil th t1nt '.kls comfo:talilf..

&;(1 th;,, it chit tianner!

Step j

StfT 4

Step f,

I

13 X 5 1

3 X 5

2. the
-1 V

I 3 X 5 I
3

3 X

,"

-:" Word P..

3 X 5 -1.-

1173

3 .

:c

to cove r wol d .

:10:4 wit.h nli i:ftepn 'n't the littt. Pemntlher to

thi. yov nt ci s. m?thol.

Word ;3

riest hand, eKpesia8 Out first word ror

About 2 L;econds.

Slide th:y top cald down with the left

lignJ to cover the first word.

Slid:, the bottom card down to eNpuse

the r;oni vird for two seconds.

Slid down the top card to cover the

r.ct;nd w9rd

Tht,n, ' low,f1-ing

tv70.tr,i,! (-ii :1

f I tot (7.1:



/7
Th.3 untimed or analysis test is at at about the same time as the

flas'ainz test. If you ar-e , nashing a word to the child and he does not

respond before you cover it with the top card, lift the top card. Allow

the child to examine the word for a short period. This is the untimed

segment of your testing procedure.

3efore you attempt to record the test results, practice testing

someone. Practice the test with an able reader, flashing words and, when

necessary, allowing him to analyze words.

aECORCING RESULTS

After you feel you have mastered the testing technique, you are ready

to proceed to the important phase of recording test responses. To record

these responses, you will need record sheets. You will find record sheets

for all the graded test lists in the Appendix of this section.

Take out the record sheet for the pre-primer list. You will note that

the fifteen words on the oak tag test list have been typed on a dittoed

sheet. Next to each word, there are two spaces to record the timed (flash)

and unttmed (analysis) parts of the test.

Pre-Primer

1. up
Flash

2. the but

untimed

Remember that in the flash column, you will record answers which were

made when the child was shown the word for only a few seconds. In the

maimed column, you will record responses which were made after analysis.



ULSi t

You ::,; wish to w..1!. _ up your vv.: fvr :coring the The

b:!7.11 1,v,N, be u for r-t,:vmso. Uri': a viin4s sijn If there is

tio .1 -:ponfie. it 6iven, r.ivc,rd it exactly, spelling

it ph011,2ticall... ilcted 130..

Oa LI,: t . 111. a , tai. stuf:'..nt bal a correct response for

the, t;1, ction wsis rpnrl-y11 +. Ile answered "but" for

tlltii, r. 4 :j thIc to correct his rspone afar

1411:11:1.;! C.

u.;; thr. 21 ret4u1n; of a studont who is in Grade 3,

s-L-191

1:7rd 11.!co,;..;ition Tc:it

nnt.!

Torxhzr
11n0.110

FLAS1 UNTIMA

1. ot:t

2.

=1
sTc/11

3. em chew

4.

5. /ir

6 1/.--; I

7. .1"_---_--

8. t1

t;

stirred



11. cartInj:

12. idea

Ig

Flash

....
13. study stu

14. hcin tPn_

15. want,.

ci3uotry

17. fatlir fee

18. Indy

19. wire were

20. onl=,:t1.;

Untimed

4

fet'er

Scores 401, 80%

Even thouzh John's telcher had a third grade, she began John's

.tt 2, 1,!vii.11 an she felt he had dirficulty,

S(1l I;110 w.:tutc1 to 1,11t him o5 A,mfortable a: roslible. However, John

extfriiv..-1 difficulty at this level also. So the teacher also administered

L14.1 pr-pri!ler, and fir:zt-reader listo.

Befcre exlmlnl the r,!sults of then? tests, let us look over the 2!

trsult

30=;r1 ftr.;t wIrd on flAs!1; s) reeo.-.1.-A in thc. fl ..1.7;11

It is ;..)! in untim3a coltnn At;

11.!
ycm
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He pronwicvd second word as "sm.t11" end this was recorded. Since

he man able to Answer eor:rctly on the untirned test, the second column is

--marked f.

Mo offered no riavon,, for the Laird word. Flash cowan was narked with

ai Minus sign. It could have beei; left blank or marked with 0. Whatever

you car y.P to 01:,,Jso is a;nsro2riatc $ lon, as it is undursteod. On the

12C pron:luneLld the word as "chew".

the fourth word was pronounced "who", and hz was able to correct it

en nuAlysis.

Th3 fifth word was pronounced "dr-i-per" and was recorded as such. It

wa4 pronounced correctly on the untimed test.

Word:: 6, 7, and S t: re correct.

third nine was pronounced "net", end then corrected on the claimed.

Th,..re was nu response` for word 10 on .lash. On analysis, it was

pr(M nt,unced "stirred".

Eleven and twcIve had correct responsca.

Thlrten vx; pro:mint:A as "st-u" and then corrected on the untii4ed.

Fourteene.; respolne %;a& "Leg" and then corrected.

Fifteeql was correct, and there ware no respurhies at all for sixteen.

On f lash, seventet.n was "fee". On analysis it vas "fetler".

Eighteen corri.eL.

re:;20n:Ic rvr niiwt .n.on fles;:.1 An "were. It *Ms then corrected .

tJA:t no i'or twenty on 171/.411. Hg, :/A.; able to ret:pond

correc-.1) wh,i1; Wven w.dre

INTL7:2:1;j11:'.;

tO Lls'e,pt Ow 2' . Let's ex-

autele wo-4 t4) jsiit. how John eta at other 1pvelA,



Word Recognition Test Profile

Levet Tiued Nairal

Pre-Prim 100%Pre - Primmer 100/

Primer 907. 100

First Reader BO% 90t

21 40% SOX

The word recognition profile which we have for John suggests that we

would begin our informal reading inventory at the pre-primer level. That

is, we would have him begin reading selections at the pre-primer, primer,

first-reader levels. If he did not show signs of frustration, we would

continue until they appeared.

it is important to examine the types of word recogntion errors that

John made. He did not appear to have difficulty with word beginning, as

you may not ice. "Snell" for "smi!e", "who" Cot- "why", "net" for "never",

"were" for "wire", etc. In most instances, however, he did exhibit difficulty

with the middle of the word. If this pattern is consistent, learning exer-

cises which focus upon the study of the middle of the word are in order.

Retearhing, rather than testing exercises, is demanded.

PRACTICE EXERCISE IN RECORDING RESULTS

On the following pages are the test results of a second-grade student.

Sharron is in the second grade, fourth month. She is a repeater. As you

examine her responses, try to explore the type of program which you would

suggest for her.

But first, obtain a pre-primer record sheet from envelope IA, and

record Sharron's responses. They are as follows:



wtd 0, ::hirron ivtipcmilod "4,a", Own she coulJ oot currect.

uoti.1 Anawered corrtfctly

tiord L;h: cortwtly

word "4, A.! rospin4(.0 ''on" wt.! vim not uSle to correct

word .95, !.Ile res2m.1!A with "uh snd 1.7ts not uble to analyze

t.rd ffl, no 2,,sponl.F. on fln3h nr untfnwi

word s'4, AO resporq,:! ti ie

ford respon It or ftna1ysi3

vord ;ht I.:It-a In th:, flaN1111:i; segmilt

wavd

m,vd 16 f, $1 111

word ;12, "

IV1"i
I

J *410 ie,pool-d word "go" an:I could not correct

word #14, :;ht. iv:Tonlv4 corre,:tly on flash.

o-,1 ro,,;:orrlod with "wh uh" and wwl not able to correct.

mA.1. your word r4..coi;nItIon record sheet accordini; to the above

4esiribl '1' e :: tura to Mc fAn...ct to curvpare your evaluation.
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The primer list was also presented to Sharron, but as she showed

signs of frustration and was unable to rempond at all to the first

five words, tbu test was stopped. Some of the signs of frustration were

fidgeting in seat, pulling of hair, grim facial expression.

Sharron exhibits not only a weak sight vocabulary at the pre primer

level, but also poor word attack skills. In fact, in the untimed section

of the test, he was not able to analyze any of the words correctly. In two

instances, she used word beginnings as her clue. For her age and grade

placement, shu rates low in word recognition ability. Careful diagnostic

examination is required to plan her corrective program.

Since the techniques of administration anl recording of the test

results have been presented to you, it would be appropriate to schedule

several practice test sessiens. Sit to the right of the student. Have

your word t i st» anJ 3 X 5 cards before the student. Have the record sheets

and a pencil or pen handy. ,Again, the more you have performed the testing

technivee, thee le;4s clumsy they will appear.

Practice using the word lists until you feel comfortable with your

expertise.

TAPED EXERCISES IN RECORDING RESULTS

At. a check nu your growing proficiency with the administration of the

infrtael w,)rd 7.,,0r.nition test, we have pre pnrea t%.o cassettes for you to

follow. t': sfdPs one fia3 two of each cassette, you will hear a test being

&liven to eaA of twl, taudents. As you lifiten to tapp, Administer the

test. clashim, ti' wrcis with rho inch.); cards, and scoring the responses
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on tha record sheet. Pretend that you are testing the student yourself.

There are several limitations in scoring a test from tape, as the visual

stimuli are missing. Furthermore, testers vary in their interpretations of

test results. However, these exercises will help to improve your efficiency.

Remove the cassette el from Envelope IS. Set up side I Mends, Grade 3,

As* 9.9) for listening to the appropriate machine.

Obtain the oak tag tea. strips, record sheets, and two index cards from

Envelope LA. Set them up for administration as you did in other practice

sessions.

When you are ready:

1. Start the recorder

2. Synchronizing with the recorded test, flash the words and record

the responses in the appropriate column.

3. Turn off the recorder

4. Look over your record sheets and determine the percentage scores

for flash and analysis at all levels. If you wish, you may malty

the test and check over your worksheets. Often, when replaying

the recording of a test, experienced testers find modifications.

5. Turn the recorder back on when you are ready to check your sheets.

6. Compare your responses with the tester's responses on the cassette.

Bobby is a secondgrade student who is doing exceptionally well in school.

His teacher Colt that he was capable of reading beymd the basal second reader.

He was given an infernal word tecogrAtion Lest. Tape 2 represents the results

of the informal word recognition test. As you listen, remember the limitations

of a tape recording.



Now, take the Bobby tape from its case. Set it in the appropriate machine.

Again obtain the oak tag test strips, record sheets and index cards from the

Appendix.

When you are ready to begin testing:

I. Start the recorder

2. Flash the words with the index cards

3. Record the responses

4. Turn oft the recorder at the end of the test

5. Look over your record sheets and determine percentage scores for

the flash and untimed responses at all levels

6. Turn the recorder on again

7. Compare your responses with the cassette

You may disagree with some of the interpretation made by the tester,

as many decisions are made on judgment in the actual testing situation.

INTERPRETIIC THE RESULTS OF WORD RECOGNITION TESTING

The only valid reason for testing is to discover the areas in which a

suukut needs help and to plan a program providing that help. That is why

it is so importaut to keep an accurate record of the responses made during

the work recognition testing. Often the errors form a pattern which is

significant in determining the areas in need of training.

Since this kit was designed mainly to give you the mechanics of word

recognition testing, we will explore with you only a few of the techniques

which may be used in the correction of word recognition errors.



While examining a student's responses, for example, you may observe

orientation errors. Perhaps, a child has difficulty with the beginning

of a word. He may say "cat" for "bat" or "down" for "brown".

Or he may have difficulty with the middle of the word.

Mouth for Month

Horse for House

He may have difficulty with word endings.

Man for Mat

Driven for Driver

By simply calling the child's attention to his difficulty and providing

exercises for corrective practicetit is often possible to eliminate the

difficulty.

For example, if a child has difficulty with the middle of a word,

provide him with multiple-choice questions which Eocus his attention on the

middle of words.

John lives in a horse house hope

Tom went to the circus with his father feather fatter

You can adjust this technique easily to other types of errors.

If a child appears to have a very limited sight vocabulary, exercises

with flash cards, such as the Dolch Popper words,are helpful. You may also

use word lists with tachistoscopes, word wheels, etc. Be mindful that the

technique should involve reinforcement of learning rather than testing.

If you can determine that a child has difficulty with specific patterns,)

such as at, en, an, then you can offer him the opportunity to meet those

letter combinations in numerous ways.



02 2r

The child may be unable to decode using such clues as long and short

vowel rules, syllabication, prefixes, suffixes, etc. Once the difficulties

are identified, then a corrective program may be planned.

Let us briefly examine the informal word recognition test results of

Brenda, whose responses were recorded on the cassette found on the tape

previously studied.

Cu the primer and first-reader list, it appeared that she looked pri-

marily at the word beginning.
I

Again, on the 2 list, difficulty with word middles and endings was

noted. It is interesting that on word *9, "steered", she did not employ

the st sound in the flashing of the word, but merely used the "s e".

However, in the untamed segment, she used the st sound, but had difficulty

with the middle of the word.

On the 2
2

and 31 lists, she again seemed to focus on the beginning of

the word, and even when she analyzed a word correctly, appeared uncertain.

This pattern continued into total frustration at the 32 level.

The informal word recognition test results are pertinent only after

examining the oral and silent reading which was done in the informal

reading inventory. Her oral reading was word by word with poor phrasing.

She appeared to examine each unknown word carefully. She moved her lips

during the silent reading selection, and her rate of words per ante was

very slow. Comprehension, in both cases, was poor.

During the administration of the informal reading inventory, the

examiner felt that Brenda's sight vocabulary was so weak that :the needed
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to sound out too many words; therefore, she did not comprehend what she

was reading. She could not, as she was too busy decoding the symbols.

It would seem, then, that Brenda needs to develop an adequate sight

vocabulary. To help her, flash cards may be made for practicc at home

or in school. Stress the fact that she must recognize the word instantly.

The words may be chosen from the basal text, from outside reading. or from

texts used in various subjects.

Exercises with 414146Luilikwye, coraracrrelall7 prepared or toecher rn °floe

would be helpful. Again the stress is on instant recognition of the whole

word.

it would also be beneficial to encourage Brenda to increase her reading

at her independent level. Library books should be chosen carefully so that

she can read them easily and fluently.

USING THE DOLCH BASE 220 WORD VOCABULARY

An adequate assessment of word recognition ability involves the flashing

of the Doich Basic Sight Vocabulary. Dr. Edward Dolch claims that these

220 words account for 50 to 75 per cent of to running words found in most

reading material. The Dolch vocabulary words are found in the Appendh.

For your convenience, we have also divided them into two lists the

easier half of the 220 words and the more difficult. There are no nouns

included in the Doich Basic 220 words.

From these lists you may prepare your own flash cards or you may wish to

copy them in list form and flash them, using the technique described in the

beginning of this package.
The cards may be flashed for a second or two to an individual sexiest who

sits opposite the examiner. By mimeographing a list of the 220 words
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allowing spaces for responses as we did in the first part of the package,

you have a belphg record sheet to study.

Scoring may be roughly estimated by assuming that if a child knows

1/3 of the words, he is perforraing at the end of grade one. 2/3 score is

equal to the and of grade two. Knowing all the words is equal in grade

placement to the end of grade three, plus.

Or, it may be scored as follows:

75 words correct -- FrePrimer level
120 " Primer level

170 " First Reader level

210 Second Reader
220 -- Third Reader, plus

The Dolch Bash: 220 Word Vocabgary is commercially available in several

forms from the Garrard itblishing Company, Champaign, Illinois.

FLASHING wears wiTH A TACHISTOSCOPE

There are many inexpensive and expensive tachistoscopes available.

They may be used for mastic purposes, but are also useful in corrective

(=excises.

A teacher can make a simple tachistoscope easily and c.beaply. One

method La to take two pieces of posterboard or oak tag and cut them into

two pieces 3 1/2 x 10". On one piece cut out a window 3/4" x 2 1/B", *bout

2 inches from the top. Tape the two pieces together at the sides, with

the window on the top piece.

Now, prepare a graded word list on an insert card approximately 3" x 12".

you will find a sample in the Appendix.

You may use a record sheet for the tachistoscopic test, just as you did

for the test described in the first part of this package. To administer the
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test, simply pull the word card down, through the tachistoscope, exposing

each word for two seconds. If the child does rot recognize the word,

show it to him again for a longer period.

in the Durrell Analysis of Reading Difficulty kit. there is a simple

tachistoscope used in the word recognition Rection. Graded word lists

are furnished. and excellent directions for administering and scoring

are provided in the manual. See part II.

USING BASAL TEXTS

Often a teacher is faced with the dilemma of having to place a new

child in a reading group with no background on the student immediately

available. One simple and quick interim measure is to have the child

read the vocabulary list in the back of a graded basal series. Index

cards may be used to flash the words, one at a time. This is a way to

get a rough estimate of word recognition ability.

Flash cards may be made of vocabulary from the basal series (choosing

possibly every fifth word) and flashed to the student. or word lists

may be made and flashed in a simple tachistoscope.



Package III

Diagnosis of Word Recognition Ability

Appendin



Word Recognition Test Record Sheet.

Pre Primer Primer

Flash Untimed Flash Untimed

1. up 1. dark=1D
2. the 2. lightummillMimm 1==.6.11111.11MIIIP

3. and 3. moon wwwlim .=011EIMPIP=111111PMP

4. in 4. made
U.MMIPPOPIPINIMMIIMP

5. away S. from

6. still

.m111111MNINIIMIt 01011,
6. as

mosw1111
7. after 7. this .......4mmli oil=0.
8. on 8. what

9. at 9. you
1.11**PPOMIP

10. 1 10. dog=IMEMIIIMI=M

11. house 11. pull .......1=.
12. funny 12. road

MIM1.1.1.0

13. get 13. cold
**11M.1.1*w

14. ride 14. dress .......

15. chair 15. of .......MISI!OPEO MININNIMPIIIINIMM*PM

Scores:
16. bed1
17. rain

18. garden .......

19. milk .......

20. poor ==1*111

Scores:
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First Reader 21

Flash Untimed Flash Untimed

1. school 0INIMI 1. off MAIMIMP

2. walk 2. smile =1.1*
3. room 410=MFpiplE=MO=. 3. show

1.111

4. teacher 4. why

5. hatch
,IrMoMMIMMNRo

5. driver

6. picture ell 6. until IIommi

7. donkey 11=11 7. each MMIMMINMO allMINENNI=MMIMWO

8. under 410111.M.MMIIIP
8. never

anwmilmftwmft 11111111111MMIll

9. don't 9. steered 41111111101100.

10. lion 4.111111111 10. carriage 01111Y

11. began emimI1 11. idea
OMPOMIWINIMIO

12. farm 12. real

13. rooster
UMMEN=IMMI.M.Pmgm

13. study

14. policeman 14. begin MUIRM 1
15. door 15. wants 4.1.110

16. baby =1M 16. country
OMliumMOIWIft

17. write .1.1111=w 17. feather M=11.11.101gb

18. your IMMIMPF1.1.= 01= 18. lady 1
19. many .10~111111milm 19.' wire

20. before 20. animals111====

Scores: Scores:=1IMMIagme
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31

1.

2.

3.

4.

S.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

sister

our

always

hair

castle

roar

change

killer

foot

which

body

remember

only

tiny

traffic

radio

exit

middle

whistle

climb

Scores:

Flash Untime4

1.

2.

3.

4.

5.

6.

7.

8.

9.

10,

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

beautiful

gone

toward

through

whole

fourth

minute

edge

heavy

capital

often

backwards

pushed

juice

women

nothing

heart

already

covered

salt

Scores:

Flash

IONIMP

,Untimec,

mimmmimmmit 1111111111m

...61110.1.1=e

=IFIMIENEM)

IMMINN

41===iino msmia

11=,

41111.111mlb

4111111MMOMIIIIINIMPIND

MNIMMMI.

Iminimpp

eNsitrmialswIN

wasme

111 IMINNINMENIININO

01Momori exImmininew

WIIIMMIMMINMO

611.111.

1 mommumw

gININam mOmmipi

iimmilw

..1111.11.1001MOMP

11111.11 AmmwommuMM

.1.111!

I=MiNimmlmmm,

immomimmion.

IMINE=Mmimml

411Mgm

IMMIIIIM11111. dINIIIIMIlw

1//
011110MIMNo

anrimplmommIlb

illiMMONMINImmo

011111111.111111101

=woriamt 4=1/



1. evening

-2. cloth

3. although

4. reward

S. heaven

6. plain

7. accented

8. operate

9. sofa

10. cousin

11. soldiers

1.2. complained

13. whose

14. whether

15. cushion

16. forehGad

17. fabulous

18. ordinate

19. piano

20. difficult

Scores:

11.11.00

e11.111..11110

tiNtOttoomms

08.

Fourth

Untimed flash Untimed

1. sneer

2. aerial

3. rubbish

4. wanderer

5. school

6. range

7. measure

8. bush

9. affect

10. dessert

11. gully

12. mission

13. valve

14. traits

15. cargo

16. design

17. balance

18. hedge

19. notch

20. pester

Scores:

1=1=.1011MM

OISM=1=1.1.1.



Fifth Sixth

F 11321 Untimed Flash

1. valve 1. reluctant

2. weird 2. lagoon

3. savage 3. inflate
41,1010

4. uncanny 4. aggravate
10/NMEMPNIMMOM

5. navigate 5. burro
MINOIMMOMMR

10IfillM

6. legend 6. cycloneIIMMMN 61111IN

7. issue 7. wrench MIMPOOomminimIipow IMMIMIMMI

6. envoy 8. humid
mmmmmmlmm MOMMENPROPMP

9. ability 9. miniatuia
OMPIMI1.M. MIIMOMMMOMMID

10. constant 10. occur AIMMUMMIM.
IMEWIlmMMON. UMUMMIPM

11. bellow 11. sanitary
41.1Pmmmimi. O=111M

12. board 12. reactive
0111mWmimONMOWN. 411M11.M.M. OPOIMMIMMM

13. colt 13. vague
lommummoimmim 11111111M

14. fatal 14. memorial
00111.1.! IIMMMW

15.

16.

guitar

horizon

15.

16.

fluent

exploit

1111M, dilmei

~111OIMIIMI

17. impulse 17. corrode mlimmomp
MIIMPIMOIM110.1 IWIIP=.

18. mineral 18. observer iglimmpMWWW01.11=

19. ordeal 19. audacity

20. journal 20. pivot

1111!... O.M1===ww110101,
WW11Mddide

111111M..
Scores: Scores:11MVP amftmlohmmm
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Dolch Basic Sight Vocabulary

Easier Half

the I is me

on with play find

be yes no you

not go here in

comb to will it

this an into him

have going from fast

ride over of cold

1,99 stop three up

who jump make out

red eat for has

em 69 black call

she ten W69 your

know may a he

and came did can

said run so fly

give had her if

all abound big by

ran down at blue

carry saw soon under

whet its look one

we that too like

old do funny good

his away brown come

two went yellow little

any put don't five

got green help after

9r9 but



Dolch Basic Sight Vocabulary

Sore Difficult Half

just thank these together

whits write own reed

shall sleep far gave

hot kind made let

once ask best clean

draw tell there today

use welsh which would

our pull seven six

fall full hold keep

long myself off any

before buy dons take

then those us warm

where work or pretty

say sit every flur

grow very well live

must new always been

bring does sLart them

think upon want when

wish open please round

sing eight found got

hurt light much new

again because both cut

small their they try

walk were why only

pick right show drink

first goes how laugh

many

better

never

could

about ate
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The folluwing basic sight vocabulary of 220 words has been compiled

by Dr. Edward Dolch.

Dr. Dolch offers this list as one that accounts for 50 to 75 per cent

of running words in most reading material.

If we check every child on this list frequently and record his score,

we will be doing a good deal in diagnosing reading problems.

If we will also check every child on the vocabulary listed in the back

of each basic reading book, and be sure he knows every word listed before

he starts the book on the next level, we will do a good deal to prevent

reading problems.

it here white we
ten were every help
wish much out up
no ask saw start
gave us good carry
off have from why
them too try think
said sleep does use
funny many fast around
for never may she
been thank some read
which like will run
hurt right where full
well him found down
under draw or he
laugh big give that
did pick goes bold
all my so very
want two say stop
six write green know
how yellow in yes
fall five buy 4.

because they you wit:':

brown grow jump seven
put there come I

eight show always open
only light away me
at on look three
long can any would
to old wash now
tell with eat their

own and as after
red blue both are
her please pull those

don't our ate has
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together of not going
si L cams.' get soon
ht. when keep see'

done upon bett..r hot
first cut his into
must do drink call
black 40 just your
play one find take
myself bring but could
warm who clean pretty
that is ran made
about new ride best
fly again am went
i1 let this far
cold live had four
once an today round
these was sing before
got small little kind
then its over work
shall the make by



W
o
r
d
 
R
e
c
o
s
n
i
t
i
o
n
 
L
i
s
t

P
r
e
 
P
r
t
a
e
r

P
P

P
r
i
a
l
a
r
y
 
T
y
p
e

1
.

u
p

2
.

t
h
e

3
.

a
n
d

4
.

i
s

a
w
a
y

C
.

s
t
i
l
l

W
o
r
d
 
R
e
c
o
g
n
i
t
i
o
n
 
L
i
s
t

2
1

1
.
 
o
f
f

2
.

s
W
i
l
e

s
h
o
w

4
.

w
h
y

5
.

d
r
i
v
e
r

C
.

u
n
t
i
l

W
o
r
d
 
i
e
c
o
g
n
i
t
i
o
n
 
L
i
s
t

F
i
r
s
t
 
R
e
a
d
e
r

1
2

1
.

s
c
h
o
o
l

2
.

w
a
l
k

3
.

r
o
o
m

4
.

t
e
a
c
h
e
r

5
.

h
a
t
c
h

C
.

p
i
c
t
u
r
e

7
.

a
f
t
e
r

7
.

e
a
&

7
.

d
o
g
 
k
e
y

a
n

C
.

n
e
v
e
r

C
.

r
e
,
r

a
t

9
.

s
t
e
e
r
e
d

e
m
i
t

1
0
.

1
0
.

c
a
r
r
i
a
g
e

1
0
.

l
i
o
n

1
1
.

1
1
,
1
3
:
!

1
1
.

i
d
e
a

1
1
.

t
o
u
r

1
2
.

f
u
n
n
y

1
2
.

r
e
a
l

1
2
.

f
a
r
m

1
3
.

1
3
.

s
t
u
d
y

1
3
.

r
o
o
s
t
e
r

1
4
.

r
i
e
e

1
4
.

t
e
r
m

1
4
.

p
o
l
i
c
e
m
a
n

1
5
.

c
h
a
i
r

1
5
.

w
a
n
t
s

1
5
,

d
o
o
r

H
.

c
o
u
n
t
r
y

1
6
.

b
a
b
y

1
7
.

f
e
a
t
h
e
r

1
7
.

w
r
i
t
e

1
8
.

l
a
d
y

1
8
.

y
o
u
r

1
9
.

w
i
r
e

1
9
.

m
a
n
y

2
C
.

a
n
i
m
a
s

2
0
.

b
e
f
o
r
e



:
o
r
d
 
R
e
c
o
g
n
i
t
i
o
n
 
L
i
s
t
 
3
1

W
o
r
d
 
:

)
9
n
i
t
7
o
n
 
L
i
s
t
 
3
2

W
or

d 
R

ec
og

ni
tio

n
t

Z
2

1
.

b
e
a
u
t
i
f
u
l

1
.

e
n
i
n
q

1
.

s
i
s
t
e
r

2
.

g
o
n
e

2
.

c
l
o
t
h

2
.

o
u
r

3
.

t
o
w
a
r
d

3
.

a
l
t
h
o
u
g
h

3
.

a
l
w
a
y
s

4
.

t
h
r
o
u
g
h

4
.

r
e
w
a
r
d

4
.

h
a
i
r

5
,

w
h
o
l
e

J
.

h
e
a
v
e
n

5
.

c
a
s
t
l
e

6
.

f
o
u
r
t
h

6
.

p
l
a
i
n

6
.

r
o
a
r

7
.

w
i
n
u
t
e

7
.

a
c
c
e
n
t
e
d

7
.

c
h
a
n
g
e

8
.

e
d
g
e

8
.

o
p
e
r
a
t
e

8
.

k
i
l
l
e
r

9
.

h
e
a
v
y

9
.

s
o
f
a

9
.

f
o
o
t

1
0
.

c
a
p
i
t
a
l

1
0
.

c
o
u
s
i
n

1
0
.

w
h
i
c
h

1
1
,

o
f
t
e
n

1
1
.

s
o
l
d
i
e
r
s

1
1
.

b
o
d
y

1
2
.

b
a
c
k
w
a
r
d
s

1
2
.

c
o
m
p
l
a
i
n
e
d

1
2
.

r
e
m
e
m
b
e
r

1
3
.

p
u
s
h
e
d

1
3
.

w
h
o
s
e

1
3
.

o
n
l
y

1
4
.

j
u
i
c
e

1
4
.

w
h
e
t
h
e
r

1
4
.

t
i
n
y

1
5
.

w
o
m
e
n

1
5
.

c
u
s
h
i
o
n

1
5
.

t
r
a
f
f
i
c

1
6
.

n
o
t
h
i
n
g

1
6
.

f
o
r
e
h
e
a
d

1
6
.

r
a
d
i
o

1
7
.

h
e
a
r
t

1
7
.

f
a
b
u
l
o
u
s

1
7
.

e
x
i
t

1
8
.

a
l
r
e
a
d
y

1
8
.

o
r
d
i
n
a
l
"
)
,

1
8
.

m
i
d
d
l
e

1
9
.

c
o
v
e
r
e
d

1
9
.

p
i
a
n
o

1
9
.

w
h
i
s
t
l
e

2
0
.

s
a
l
t

2
0
.

d
i
f
f
i
c
u
l
t

2
0
.

c
l
i
m
b



W
o
r
d
 
R
e
c
i
c
.
n
i
t
i
o
n
 
L
i
s
t

l
o
r
d
 
P
c
c
r
n
i
t
i
:
A
 
L
i
s
t
 
4

W
o
r
d
 
R
e
c
o
g
n
i
t
i
o
n
 
L
i
s
t
 
S

4
.

P
r
i
;
_
c
r
 
1
1

1
.

s
n
3
,
.
.
r

2
.

(
p
r
i
m
a
r
y
 
t
y
p
3
)

2
.

a
e
r
i
e
l

3
.

1
.

d
a
r
k

3
.

r
u
b
b
i
s
h

4
.

2
.

l
i
g
h
t

4
.

w
a
n
d
e
r
e
r

J
.

m
o
o
n

5
.

s
c
h
o
o
l

C
.

4
.

a
d
e

6
.

r
a
n
g
e

7
.

5
.

i
r
s
:
,
,
!

I
m
e
a
s
u
r
e

8
.

h
.

Z
S

R
.

b
u
s
h

9
.

t
h
i
s

J
.

a
f
f
e
c
t

1
0
.

t
)
l
a
t

1
0
.

d
e
s
s
e
r
t

1
1
.

r
y
o
u

1
1
.

g
u
l
l
y

1
2
.

1
0
.

d
o
g

1
2
.

m
i
s
s
i
o
n

1
3
.

1
1
.

p
u
l
l

1
3
.

v
a
l
v
e

1
4
.

1
2
.

r
o
a
d

1
4
.

t
r
a
i
t
s

1
5
.

1
3
.

c
o
l
d

1
5
.

c
a
r
g
o

1
6
.

1
4
.

d
r
e
s
s

1
G
.

d
e
s
i
g
n

1
7
.

1
5
.

o
f

1
7
.

b
a
l
a
n
c
e

1
8
.

I
G
.

b
e
d

1
8
.

h
e
d
g
e

1
9
.

1
7
.

r
a
i
n

1
9
.

n
o
t
c
h

2
0
.

1
8
.

1
5
.

2
0
.

g
a
r
d
e
n

m
i
l
k

p
o
o
r

2
0
.

p
o
s
t
e
r

v
a
l
v
e

w
e
i
r
d

s
a
v
a
g
e

u
n
c
a
n
n
y

n
a
v
l
r
a
t
e

l
c
c
i
e
n
d

i
s
s
u
e

e
n
v
o
y

a
b
i
l
i
t
y

c
o
n
s
t
a
n
t

b
e
l
l
o
w

b
o
a
r
d

c
o
l
t

f
a
t
a
l

g
u
i
t
a
r

h
o
r
i
z
o
n

i
m
p
u
l
s
e

m
i
n
e
r
a
l

o
r
d
e
a
l

J
o
u
r
n
a
l



Word Recognition List

1. reluctant

2. lagoon

3. inflate

4. aggravate

5. burro

G. cyclone

7. wrench

8. humid

9. miniature

10. occur

11. sanitary

12. reactive

13. vague

14. cemorial

15. fluent

16. exploit

17. corrode

18. observer

19. audacity

20. pivot
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